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Positive Behaviour Support at Bannister Creek Primary School

Bannister Creek Primary School (BCPS) is dedicated to providing a safe, positive, and supportive learning environment
where all students can thrive and reach their full potential. We believe that fostering positive behaviour is essential for
both student success and wellbeing.

To achieve this, BCPS has adopted a whole-school approach to Positive Behaviour Support (PBS). Our PBS Team works in
consultation with staff, students, and the wider community to develop and maintain clear expectations for behaviour.
Throughout the First 6 Weeks program and during the terms, these expectations are explicitly taught, modelled, and
embedded into the daily life of our school, ensuring they are woven into the fabric of everything we do.

Our Vision for PBS

At BCPS, we envision a thriving learning community where every student feels safe, respected, and empowered to
achieve their full potential. Through the consistent implementation of PBS, we aim to build a culture of Wisdom, Courage,
and Happiness, where students develop the social and emotional skills needed to become lifelong learners and active
citizens.

Our purpose statement guides the ongoing implementation and consolidation of PBS at Bannister Creek, ensuring that
positive interactions and clear expectations remain central to our shared commitment to learning and wellbeing.

Building a Positive School Culture
Our commitment to PBS extends beyond behaviour management. We strive to create a school culture that fosters:

» Inclusiveness: We celebrate the diversity of our school community and ensure all students feel welcome and
valued.

» Sustainability: We integrate sustainability practices into our curriculum and school operations, promoting
environmental responsibility.

» Aboriginal Cultural Responsiveness: We actively incorporate Noongar Whadjuk culture into our teaching and
learning, fostering respect and understanding.

» Collaboration and Communication: We believe that collaboration and open communication are essential for
successful PBS implementation. We actively engage with parents and families through various channels to ensure
they are informed and involved in supporting their children's behaviour at home and at school.

» Wellbeing: We prioritise the social, emotional, and mental health of our students and staff, creating a safe and
supportive environment where everyone can thrive.
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Roles and responsibilities

At Bannister Creek Primary School, every member of our community has rights and responsibilities to ensure our school
is safe, supportive, and inclusive for all. Through our PBS framework, we aim to provide students with the skills and
strategies to make positive and responsible behaviour choices in the classroom and playground. We acknowledge that
students are at different stages of development and adapt our teaching and learning programs to support their individual
needs.

Students

» Know and follow the school expectations: Be your best, Care for others, Practice responsibility and Show respect
» Actively engage in learning and contribute positively to the classroom and playground.

» Use self-regulation strategies to manage behaviour and seek help when needed.

» Support peers by encouraging safe, respectful, and responsible behaviour.

» Participate in restorative practices to repair and maintain relationships.

Teachers

Explicitly teach, model, and reinforce school-wide expectations across settings.

Explicitly teach how to repair and maintain relationships.

Provide proactive strategies and pre-corrections to prevent problem behaviour.

Use consistent language and practices to acknowledge positive behaviour.

Respond to behaviour with fairness, consistency, and restorative approaches.

Collect and use behaviour data (e.g., minor/major reports, Compass entries) to inform teaching and intervention.
Collaborate with colleagues and leadership to support students at Tier 1, 2, and 3 levels.

Use the First 6 weeks strategy to embed expected behaviours consistently across the school.

VVVVVVYVY

Administration

» Lead the implementation and ongoing development of the PBS framework school-wide.
» Provide professional learning, coaching, and resources for staff.

» Monitor and analyse school-wide data to guide decision making.

» Support staff with behaviour management and intervention planning.

» Ensure policies and procedures align with the PBS framework.

» Communicate PBS initiatives and progress with the wider school community.

Parents and Carers (School community)

» Support the school’s PBS framework by discussing expectations at home.

» Encourage children to demonstrate respect, care, responsibility, and excellence.
» Communicate regularly with teachers and administration to work in partnership.
» Celebrate positive behaviours and learning achievements with their child.

» Engage with school PBS events, workshops, and community initiatives.

Page 4 of 23




Bannister Creek PBS Framework and Practices

Our PBS framework aligns with the Western Australian Department of Education’s guidelines and is built upon the seven
essential components of WA PBS: leadership, defining expected behaviours, teaching expected behaviours, encouraging
expected behaviours, implementing engagement strategies, responding to misbehaviour, and ongoing monitoring. These
components provide a clear and consistent structure that ensures PBS is implemented with fidelity, supports staff in
maintaining high standards of practice, and fosters positive outcomes for all students.

1. Leadership

A dedicated PBS team, made up of staff and administrators, leads the implementation and ensures ongoing commitment
to PBS across the school. The team monitors behaviour data, supports staff with consistency, and celebrates successes
to strengthen our positive school culture.

PBS Team 2025/2026

Team Leader Zoe Harper

Internal Coach Sasha Findlay
Administration Susan Archdall, Howard Christie

Members Bianca Disilvio, Callan Hegarty, Jodie Gavranich, Kirsty Leong, Olivia
Xu, Samantha Hughes, Sarah Harrison, Shantelle Hansen

2. Defining Expected behaviours

Our school-wide matrix, developed in consultation with both students and staff, outlines the expected behaviours
aligned to our core values of Wisdom, Courage, and Happiness, and in accordance with the BPS Expected Behaviours:

> Be Your Best

» Care for Others

» Practice Responsibility
» Show Respect

This matrix forms the basis of our school behaviour curriculum. Expected behaviours are explicitly taught to all students
and reinforced through our First 6 Weeks program and a fortnightly focus, presented at mini assemblies. The matrix
provides a consistent framework for the whole school community, ensuring clarity of expectations and fostering a positive
and inclusive learning environment. By adhering to this framework, we strengthen a culture where all member of the
school community feel respected, supported and empowered to achieve their potential.
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Bannister Creek Primary School
Expected Behaviour Matrix

BE YOUR
BEST

We actively participate and

try our best.

We learn from our mistakes.
We present our work neatly.

We participate in all games
and activities.
We show good sportsmanship.

We are positive role models.
We participate in school songs
and activities.

We only use technology for
learning.

CARE FOR
OTHERS

We encourage and support
each other.

We use kind words and good
manners.

We keep our hands and feet
to ourselves.

We share equipment and use
it safely.

We help others when they
are hurt or upset.

e We celebrate our

achievements.

We are kind and respectful
online.

PRACTISE
RESPONSIBILITY

We come to class on time and
ready to learn.
We follow classroom routines.

We follow teacher instructions.

We stay within our play and
eating areas.

We line up quickly and quietly.
We move around the school
quietly and safely.

We wear our hat

We sit quietly.

We protect all personal
information.

SHOW
RESPECT

We show whole body listening.
We respect the opinions and
ideas of others.

We take care of school
equipment and our belongings.

We solve problems peacefully
and ask the duty teacher for
help.

We keep outside areas tidy.
We use school toilets properly.

We listen to all speakers and
follow instructions.
We wear our school uniform.

We acknowledge the people
whose ideas we use.

.00

At Bannister Creek Primary School, we work together to create a happy, safe, and inclusive community where differences are respected, and everyone belongs.




3. Teaching Expected Behaviours

At Bannister Creek Primary School, we explicitly teach the expected behaviours from our PBS Matrix through
engaging lessons and activities integrated into the curriculum. This ensures students understand what Be Your Best,
Care for Others, Practise Responsibility, and Show Respect looks like across all areas of the school.

First 6 Weeks Program

At Bannister Creek Primary School, the First Six Weeks Program is a whole-school approach designed to establish
strong routines, build positive relationships, and explicitly teach behavioural and academic expectations. This
foundational period sets the tone for the year ahead, ensuring every student is set up for success in a safe,
predictable, and engaging learning environment.

During the first six weeks of the school year, teachers focus on creating a classroom culture where students feel
connected, capable, and confident. The program aligns closely with our PBS framework and the Bannister Creek
Behaviour Matrix, ensuring consistency in language, expectations, and practice across all learning areas.
Consistency between classrooms, shared high expectations for behaviour, and everyone contributing to the process
support both staff and student wellbeing, leading to improved engagement and achievement.

Fortnightly Student Mini Assembly

At Bannister Creek Primary School, fortnightly mini assemblies play an important role in maintaining a consistent
focus on our PBS expectations and reinforcing positive behaviour across the school. These assemblies are a
proactive way to connect our whole school community, celebrate positive choices, and ensure that expectations
are clearly understood and practised by all students.

Each fortnight, the PBS team identifies a specific behavioural focus drawn from the Bannister Creek Behaviour
Matrix and aligned with our school expectations — Be Your Best, Care for Others, Practise Responsibility, and Show
Respect. This focus guides classroom teaching, playground reinforcement, and school-wide conversations for the
two-week period.

Key elements of the Fortnightly Mini Assembly process include:

> Introduction of the Fortnightly Focus:
At the start of each fortnight, the mini assembly introduces the focus expectation to all students. Teachers
and PBS leaders explain what the behaviour looks like and sounds like in different settings (e.g., classroom,
playground, transitions), using clear examples and student-friendly language.

> Explicit Teaching of Lessons:
Following the assembly, teachers explicitly teach a short, structured PBS lesson related to the focus. These
lessons include modelling, discussion, and opportunities for students to practise the expected behaviour in
real contexts.

> Data Collection and Reflection:
Data is collected at the beginning and end of the fortnight to measure how well the lesson has been taught and
to gauge students’ understanding of the expectation. This helps identify areas of growth, track trends, and
ensure the PBS program remains responsive and effective.

> Addressing Emerging Needs:
In addition to the scheduled focus, mini assemblies may also address any current school-wide reminders or
emerging areas for improvement. This flexible approach allows staff to respond promptly to behaviour
patterns and reinforce expectations as needed.

» Celebration and Acknowledgement:
Each mini assembly provides an opportunity to recognise positive behaviour, celebrate class or individual
successes, and promote our PBS values in action. Students feel proud and motivated when their positive
choices are acknowledged publicly.



ICIAL

Fortnightly Behaviour Focus Timetable

TERM 1

Weeks Behaviour Expectation Focus

First 6 Weeks Program ‘ Whole Matrix Focus — See the First 6 Week Scope and Sequence

7 and 8 \ We actively participate and try our best
9 \ We learn from our mistakes
TERM 2

Behaviour Expectation Focus

\ We present our work neatly

\ We move around the school quietly and safely

\ We stay within our play and eating areas

\ We come to class on time and ready to learn.

\ We use school toilets properly

\ We take care of school equipment and our belongings / we share equipment and use it safely
TERM 3

Weeks Behaviour Expectation Focus

1and 2 We wear our school uniform

3and 4 \ We use kind words and good manners/ we are kind and respectful online
5and 6 \ We participate in all games and activities

7and 8 \ We show good sportsmanship
9and 10 | We celebrate our achievements
TERM 4

Behaviour Expectation Focus

\ We wear our hat

\ We listen to all speakers and follow instructions

\ We solve problems peacefully and ask the duty teacher for help
\ We respect the opinions and ideas of others

We follow teacher instructions

* The Fortnightly Focus timetable may be adjusted throughout the year if needed. Teachers will be advised in
advance of any changes prior to them being made.

.** Resources for the First 6 Weeks Program and the Fortnightly Focus are available in Teams under the PBS
channel.
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4. Encouraging Expected Behaviours

We utilise a range of positive reinforcement systems to acknowledge and celebrate students who demonstrate our
school expectations: Be Your Best, Care for Others, Practise Responsibility, and Show Respect. These systems
include Purple Tokens, Mini Assembly Draws, Mega Draws, and Rewards Days.

Purple Tokens

» Awarded on the spot to acknowledge students demonstrating expected behaviours.

» Designed to be given out regularly — “fast and frequent” - to highlight and reinforce positive choices as they
occur.

» Tokens contribute to class and whole-school recognition systems.

Student Mini Assembly

» Held fortnightly

» Purple Tokens are entered into a draw, giving students the chance to receive small prizes and public
recognition.

» From the purple tokens drawn, classes are then given the chance to win ‘a deputies double lunch’ play for that

day.

Provides the opportunity to share the fortnightly PBS focus and reiterate school expectations with all students.

Encourages ongoing participation and excitement in the PBS process.

Reinforces very high expectations about moving around the school quietly and sitting quietly in assemblies.

YV V V

Mega Draws

» Held at the end of each term.

» Students who have consistently demonstrated expected behaviours and collected Purple Tokens go into a
larger draw for bigger prizes.

» Provides a highly motivating incentive that celebrates sustained positive behaviour over the term.

Rewards days

» Held at the end of each term.

» Acknowledge and celebrate students who maintain ‘Good Standing’ by consistently following school
expectations.

» Provide an inclusive way to recognise ongoing effort, commitment, and positive contributions to the school
community.

» Reward Days Activity Ideas from Staff

Water Fun Day

Cooking

Block v Block

Stem challenge

Games Day (inside and outside)

Colour Run

Movie in the undercover area

Extra play

Minecraft challenge

VVVVVVVYVYYVY

Page 9 of 23




5. Engagement Strategies

At Bannister Creek Primary School, engagement and wellbeing underpin everything we do. Through whole-school
approaches such as Classroom Management Strategies (CMS) and restorative practices, we create positive,
predictable environments where students are supported to be their best—socially, emotionally, and academically.

Our focus is on developing safe, respectful, and inclusive classroom cultures that empower students to thrive and
achieve success, while recognising and celebrating that everyone is different and that everyone belongs.

Whole School Supports used at BCPS include:

» Classroom Management Strategies (CMS): Equips teachers with low-key, practical approaches to maintain
calm, consistent, and positive learning environments.

» Shaping Minds: Provides evidence-based strategies that integrate the science of learning with the art of
teaching to strengthen student engagement and achievement.

> First Six Weeks Program: Establishes strong routines, expectations, and relationships at the start of the
school year to lay the foundation for sustained engagement.

> Student Mini-Assemblies: Held fortnightly to introduce and reinforce PBS focus expectations, celebrate
positive behaviour, and address areas requiring additional attention.

> Berry Street Education Model: A trauma-informed framework that enhances student engagement through
wellbeing, emotional regulation, and resilience strategies.

» Trauma Aware Schools initiative (TASi)- DOE program aimed at building the capacity of educators and
support staff to support children and young people affected by complex trauma.

> Zones of Regulation: Supports students in recognising and managing their emotions, improving self-
regulation and readiness to learn.

» Sensory Room: Provides a supportive space for students to regulate emotions and behaviour, enabling a
successful return to learning.

» Chaplain: Supports the emotional and social wellbeing of students through mentoring, connection-building,
and pastoral care.

» Behaviour Coach: Collaborates with teachers to develop and implement behaviour strategies and
interventions, while also working alongside staff to support students in building positive social, emotional,
and behavioural skills.

> AEIO (Aboriginal Education and Islander Officer): Provides support to strengthen cultural understanding,
belonging, and engagement for Aboriginal and Torres Strait Islander students, while assisting staff to deliver
culturally responsive teaching and truth-telling.

» CalLD Coordinator: Supports students and families from Culturally and Linguistically Diverse backgrounds to
foster inclusion and success, while assisting teachers to implement effective strategies in their classrooms.

> Student Leaders (Student Councillors/ Faction Captains/ Koorlangka Birdiya / Student Equity Advisory
Team): Provide student voice and leadership across the school, promoting our values and expectations
through positive role modelling, peer support, and active participation in school initiatives.

> Breakfast Club / Crunch & Sip / Lunch Program: Ensures students are well-nourished and ready to engage in
learning.

> Essential Supports: Provides access to items such as backpacks, stationery, uniforms, and camp or
excursion assistance to remove barriers to participation.

> Morning Movers: Encourages students to begin the day with physical activity, promoting focus, wellbeing,
and a positive mindset for learning.
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6. Responding to Unproductive Behaviours

At Bannister Creek Primary School, we employ a three-tiered system of support to address unproductive behaviours
and teach students the social and emotional skills needed to be successful. Our approach focuses on early
intervention, consistency, and collaboration to support all students.

In class Behaviour Referral Process

Tier 1: Universal (For all students and staff)

> Expectations (Be Your Best, Care for Others, Practise Responsibility, Show Respect) are explicitly taught and
reinforced.

> Proactive and preventative strategies are putin place

» Students are rewarded for positive choices

> Datais collected to monitor patterns and guide decision-making.

In Tier 1, when proactive strategies are not sufficient, teachers implement the CREEK Process, which incorporates
Classroom Management Strategies to address unproductive behaviours in a calm and consistent manner. The focus
remains on supporting students to make positive choices without disrupting the learning of others. Through brief,
structured interactions, teachers guide students to reset, restore relationships, and re-engage in learning with
dignity.

Follow the CREEK process (In class)

C - Correct- A quick whole class reminder to reinforce expectations without interrupting the lesson.
> Give a short, clear reminder of the school-wide expectation.
> Remodel the behaviour if needed.
> Positively acknowledge when the students adjust.

R - Redirection - A calm prompt that offers the student a clear pathway back to expected behaviour.
» Provide a simple, specific direction (e.g., “Please return to your seat so you can focus”).
» Frame the redirection as a positive choice where success is possible.
» Keep tone neutral, calm, and brief.
» Avoid debate or lecturing.
» Continue teaching while giving the student processing time to comply and acknowledge when they do.

E — Exercise Reteach - A respectful, private interaction to reteach expectations and allow reflection.
» Use proximity or a quiet chat with the student.
> Explicitly reteach the expectation and explain why it matters.
> Provide a clear opportunity for the student to reset and acknowledge/reward them when they do.

E - Either/Or Choice- Logical, proportionate consequences when behaviour persists.
» Offer afair choice to meet the expectation or accept a consequence.
Apply appropriate consequences (Time out in the classroom, move desk to complete work).
Record the incident on Compass as a Minor.
Inform parents via Compass email.
If unexpected behaviour continues after a consequence, the student will complete time out of class.
Continued disruption may result in an office withdrawal and follow-up with school leadership.

YV V V V V

K - Keep Restoring- A brief restorative conversation to repair relationships and enable a positive restart.
> Use restorative questions to guide reflection.
> Reconnect the student with peers and teacher.
> Reinforce that mistakes are opportunities to learn.
> End positively so the student feels ready to move forward.
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Tier 2: Targeted (For some students)

Additional supports are needed for students who continue to disrupt learning despite Tier 1 strategies already in
place. (Repeated Minors)

» Teachers
1. Start Behaviour Tracking
2. Setup Informal Agreements (CMS): short-term, solution-focused plan with achievable goals, feedback,
and tracking. Responsibility remains with the classroom teacher while providing clear support.

Teacher Actions in Informal Agreements
» Quiet conversation with the student to acknowledge the ongoing issues.
» Clarify which behaviours need to change and why.
» Set asmall, achievable goal (e.g., “Stay on task for 10 minutes” or “Use the hand signal before
speaking”).
Agree on a strategy or signal to support success.
Use tracking sheets or simple monitoring to measure progress.
Provide regular feedback and encouragement, recognising small improvements.
Record a brief note on Compass.

VVVY

3. Submitrequest to Student Services for further support from Behaviour Coach if behaviour persists.

» Teachers with Behaviour Coach assistance

1. Meeting held with the classroom teacher and Behaviour Coach to discuss concerns and provide
strategies

2. Formal Classroom Agreements are created, if informal agreements are not successful. These can be
done with release from the Behaviour Coach or alongside the Behaviour Coach.

3. Functional Behaviour Assessments (FBA) are completed to understand the function of behaviour and
then the Behaviour Coach creates a plan to meet the function of the behaviour in an acceptable way.

4. Daily check-in/check-out, small group social skills programs, or mentoring.

Tier 3: Intensive (for a few students with complex needs)

For students requiring significant, individualised intervention.

» Supports include:
o Functional Behaviour Assessments (FBA) to understand the function of behaviour.
o Individualised Behaviour Support Plans (IBSP/ Risk Management Plan), developed with teachers,
parents, and specialists.
o Referral to the Student Services Team, School Psychologist, or external agencies.
o Regular monitoring and review to plans to ensure their effectiveness.

** Parents/guardians are involved at every stage of Tier 2/3 support to ensure a consistent and
collaborative approach between home and school.

Classroom Reflection Spaces

Teachers are expected to maintain a designated Time-Out Reflection desk space within their classrooms. This
space provides students with an opportunity to pause, regulate, and reflect on their behaviour before re-engaging in
the learning.
The reflection space is used for:

» Students who require time out within their own classroom.

> Students referred from other classrooms, within the same block or area, for reflection.
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P
Student Behaviour Referral Process at Bannister Creek Primary School - Minor o
s o

In class

Winning Over — Greet students at the door, build positive relationships, and take time to learn their interests and preferences.
CMS Low-Key Skills — Use proximity, pause, non-verbal signals, redirection, planned ignore, or a signal to begin.
o Classroom Environment — Consider room layout, seating arrangements, and supportive environmental print.
Proactive and . : o : . o
Pre-Corrects - Clearly explain routines and expectations; provide reminders before transitions.
Positive Reinforcement — Use specific praise and encouragement, including Purple Tokens.
PBS Language — Phrase directions so the focus is on prevention and positive reinforcement, rather than consequences.

Preventative

OFFICE WITHDRAWAL

Student sent to office with
green slip / if urgent or
student refusing to leave use
red card.

E - EXERCISE RETEACH

Student letes Think Student completes
Private chat to reteach udent completes 7hin Restorative Reflection Form
about it’ Reflection Form

expectations with DP

Response to R - REDIRCTION

Behaviour Teacher guides student back Lo;iaonf d(?:Od
to expectation g

C - CORRECT K - KEEP RESTORING
Whole class reminder of The teacher uses restorative guestions and provides the student with an
expectation opportunity to reset after each step

Acknowledge expected behaviour whenever a student makes a positive change (use specific verbal praise and/or Purple Tokens)
STEP 2 STEP 3 STEP 4 STEP5 STEP 6

If students get to the consequence stage for behaviour, it is entered into
Compass as a Minor, and parents/guardians are contacted

** The referral process is guided by the individual needs of each student. Some students may already have an Individual Behaviour Support Plan (Classroom Agreement). In these cases, staff should follow the agreed Classroom agreement.




Playground Behaviour Referral Process

At Bannister Creek Primary School, staff ensures all playground behaviour is managed consistently, fairly, and
positively. The focus is on prevention first, correction second, and restoration always.

Core Principles
> Be proactive: Actively supervise, scan, and circulate to prevent issues.
> Be positive: Reinforce expected behaviours with praise, purple tokens, and clear feedback.
> Be consistent: Follow the same steps so students experience fairness and clarity.
> Be restorative: Support students to repair harm and return successfully to play.

Playground Behaviour Referral Process

1. Prevention

Active supervision: Continuously scan, move, and circulate around duty area.

Positive interactions: Greet students, join in briefly with games, and show genuine interest.
Pre-corrects: Remind students of expectations before transitions (e.g., before bell, moving to line-up).
Specific praise: Acknowledge expected behaviours right when you see them.

Token reinforcement: Hand out Purple Tokens for positive choices.

Clear visibility: Position yourself where students can see you and you can see them.

Modelling: Demonstrate expected behaviours (e.g., walking safely, sharing).

VVVVVVY

2. Minor Behaviours
» Correct- Remind students of the expected behaviour.
» Redirection- Guide student back to the expectation.
> Exercise Reteach - Private chat with student to reteach expectation.
» Time out - If behaviour continues, student spends a time-out with duty teacher. Teacher now
completes PARC slip and records behaviour as a Minor in Compass.
» Office Withdrawal - If behaviour persists student is withdrawn from playground and is sent to the office.

3. Major Behaviours or Ongoing Minors
» Immediate safety first.
» Remove from play if necessary.
» Duty teacher refers Orange Playground Slip and student on to Admin.

4. Follow-Up (Administrations)
» Admin reviews orange slip referral.
» Supports matched to Tiered PBS approach (Tier 1, 2, or 3).
» Incidentis recorded on Compass as a Major and parents contacted.
» Playground agreement may be completed during this stage, depending on incident.
» Reflection completed with student/s.

5. Restoration (Administration)
» Restorative conversation with peers/staff involved.
» Return to play when expectations are understood.

Playground Accident Report Communication (PARC slip)

» Completed by the duty teacher when behaviour persists, resulting in a
time-out or office withdrawal.

» The PARC slip is provided to the classroom teacher to inform them of the incident and prompt a follow-up
conversation.

» The duty teacher records the incident on Compass and sends an email to parents to inform them of the
behaviour and outcome.

» Administration reviews submitted slips to monitor patterns and provide additional support where require



Student Behaviour Referral Process at Bannister Creek Primary School - Minor

s

Playground

Active supervision: Continuously scan, move, and circulate around duty area.
Positive interactions: Greet students, join in briefly with games, and show genuine interest.
Pre-corrects: Remind students of expectations before transitions (e.g., before bell, moving to line-up).
Preventative Specific praise: Acknowledge expected behaviours right when you see them.

Token reinforcement: Hand out Purple Tokens for positive choices.

Clear visibility: Position yourself where students can see you and you can see them.

Modelling: Demonstrate expected behaviours (e.g., walking safely, sharing).

Proactive and

OFFICE WITHDRAWAL

After 2 office withdrawals,
Playground Agreement created and
restricted play areas may be put in place

EXERCISE RETEACH
: : Student completes
Pri h h
Ivate chat wit Restorative Reflection Form with DP
student/s to reteach

expectations

REDIRCTION
Teacher guides student/s
Behaviour back to expectation

Response to Loss of good Standing

CORRECT KEEP RESTORING
Remind student/s of The teacher uses restorative questions and provides the student with an
expectation opportunity to reset after each step

Acknowledge expected behaviour whenever a student makes a positive change (use specific verbal praise and/or Purple Tokens)

STEP1 STEP 2 STEP 3 STEP 4 STEP5

If students are given a time out, a PARC slip is filled out, Duty teacher to enter
behaviour into Compass as a Minor and email the parents/guardian.

** The referral process is guided by the individual needs of each student. Some students may already have a Playground agreement in place. In these cases, staff should follow their agreed plan.




Major Behaviours - Administration Managed

At any stage, whether in the classroom or playground, behaviours that are severe, unsafe, or defiant require an
immediate referral to Administration. These incidents are managed by school leaders to ensure safety, consistency,
and appropriate follow-up for all students involved.

Teacher Actions

> Immediate referral to Administration (via phone, red card, or green slip).
> Record the behaviour on Compass.

Administrator Actions

> Investigate the incident to gather accurate information from all parties involved.

> Problem-solve with students to support understanding, accountability, and restoration of relationships.
Support the student to complete a Restorative Reflection Form with administration to encourage reflection
and ownership of behaviour.

Determine an appropriate resolution or consequence, which may include a loss of Good Standing.

Record all relevant information and outcomes in Compass.

Follow through with the agreed consequence to ensure consistency and accountability.

Contact parents to inform them of the incident, outcome, and any next steps.

Provide feedback to the teacher regarding actions taken and any follow-up required.

Y

YV V. V V VY

Recording Incidents in Compass

Allincidents, both Minor and Major, must be recorded in Compass. Parent/guardian communication will first occur
through the automated Compass email system to ensure families are informed. In cases of repeated Minor
behaviours, follow-up may also include a phone call or face-to-face meeting to support consistent communication
and collaboration between home and school.

When recording a behaviour incident in Compass, staff must include the following information:
« Who was involved
« What happened (a brief, factual description of the behaviour)
« What occurred because of the behaviour (the immediate outcome or response)

Consistent use of this format supports accurate data collection and effective follow-up by the PBS team and
Administration.

Examples:

In class

‘During independent writing time, Liam began talking loudly and distracting nearby students. When reminded of the
expectation, he continued to call out and left his seat without permission. As a result of the behaviour, the class was
disrupted, and learning time was interrupted. Liam was redirected to a reflection space within the classroom to reset
and complete his work independently.’

Playground

‘During recess, Ava and another student were playing chasey near the oval. When tagged, Ava became upset and
pushed the other student. Duty staff intervened immediately. As a result of the behaviour, the other student was
upset, and Ava was asked to walk with the duty teacher for the remainder of recess to calm down. A restorative
conversation was held before returning to class.’




Behaviour Tracking

Behaviour tracking is used when a teacher notices an increase in
unexpected behaviours. It helps teachers understand when,
where, and what is happening so they can support the student

effectively.

Tracking allows teachers to:

« ldentify patterns or triggers

« Provide targeted support

Behaviour Tracking and Agreements

« Monitor progress and celebrate improvements

o Share consistent information with leadership, support staff,

and parents

Behaviour tracking ensures decisions are based on evidence, not
assumptions, and helps determine whether a Behaviour

Agreement or extra support is needed.

Behaviour Agreements

Behaviour Frequency Recording Chart

OFFCIAL

Name: | Year Level:
Teacher: | E
Term Waek
8.40-08.10
5.10-08.40
5.40-1010
10.10 - 1040
Recess
11.00-1130
11.30-1200
12.00-1230
12.30-1.00
Lunch
130-145
145-2.15
215-245
U On task behaviour / camphant / engaged 1 | Refusing to follow instructions 7 | sweaning
B | Aequested break/independently took breok 2 | Megotive self-talk B | Threats of viokenoe
R Earned reward 3 | mhpsically barming/furting self a sexuai reference:
H | Appears kighly agitated 4 | seating the work 5 d 10 af student/s
T | Appears tired / fatigued / yawing 5 | pamage ta property 11 | mhysical assault of staff
5 in beankbag resting & | vel Teamin 12 | arher fprowide detalls)

Behaviour Agreements are created when unexpected behaviours continue after behaviour tracking has been
completed. There are two types: Classroom Agreements and Playground Agreements.

Students work with their teacher and the Behaviour Coach to:

« Setcleargoals

« Decide how they will meet these goals

« Choose Zones of Regulation tools that will help
« ldentify rewards for expected behaviours

« Agree on consequences for unexpected behaviours

Agreements support positive change by promoting ownership, building self-regulation skills, and providing
consistent expectations. Each agreement is reviewed after five weeks and adjusted if needed.

1

Classroom Agreement

Studante nomea:
Teachers name:
My gesl is;
Claggroom Expected Behaviours

ah\

In the claxroam, T agres fo;
N

The Zom tosls | wil use be belp me meet my geal ore;
*

If L fallow my sgreement;
# Tamm

If I dea't follow mry agroement:
# T won't get my bames ond may eeen lose my geod standing
My teasher wall -
= Theeffice will-

Studnnt Teazhar Liepurty
gl # ‘M.' > 5 ~ e
¥ i
Start Date: i Fewiew Dote: S
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Playtime Agreement

b\

name:
Teacher name:
My goal is:
Playtime Expected Behaviours Playtime Unexpected Behaviours
+ Shore ploy eqipment «  Pushing, shoving, hitting. or hurting
+ Use kind words others
« Trchde others in our gome «  Playing in the bathrooms
+ Help others « Running on hord surfoces
+ Use gentie hands +  Breaking school equipment/property
«  Be responsible in the batheocm +  Swaarirg or using ukind languoge
« Resolve conflicts peacefully with the | +  Baing out of bounds, chmbing treec
duty teachers help If reeded

At recess and lunch. T agree to:
.

If I follow my ogreement:
¢ Teon

If I don't follow my ogreement:

* My teacher will

« I won't get my borus and may even lose my good standing.

+ The office will.

Student
.:ﬁ ..:ij
Start Date: / /.

Teacher

Depaty
¥ K
oy
Review Dete: ____ /[

GOAL: I am working on

el

—

insert phato af student

Expected behavigurs

Insert photo insert photo insert phato

IF | show expected I Feel
behavipurs my reward is

My teacher feels

My Mawg is

I am

| enjoy

L.

Un-expected behavipurs

insert photo Insert photo Insert photo

IF | show unexpected 1 will Feel

behaviour sy teacher will

My teacher will feel

The office will

Red
choices

My Tool Kit strategies are:

Early Childhood Picture Agreement for
in-class.




Minor and Major Behaviour Examples

Minor Behaviours

(Handled by staff at the time the incident occurs)
Expectation Behaviour Example
Off-task behaviour Not participating, distracting self instead of engaging in

Be Your Best learning.
Low-level disruption Calling out, Tapping, making unnecessary noises.
Rushing work / careless effort Handing in incomplete or untidy work.
Unkind words Teasing, put-downs, silly name calling (not repeated/targeted).
Rough play Play-fighting, pushing in line, accidental contact.
Excluding peers Not allowing others to join in games or activities.
Care for Others Lack of sportsmanship Complaining about losing, gloating when winning.
podral Not using greetings, please/thank you, or ignoring simple
courtesies.
Minor digital misuse Off-task use of iPad/laptop, playing non-learning games.
Late to class Arriving after the lesson has started. (Excluding late to school)
Out of bounds In undesignated areas without permission.
Practice Not following routines Forgetting or refusing classroom routines.

Responsibility Minor refusal to follow Ignoring a request or taking a long time to comply.

instructions
Running in walk areas Unsafe movement in class or throughout school grounds
Not ready to learn Missing equipment, not prepared for lesson.
Misuse of equipment Careless use of property, e.g., scribbling, throwing balls inside.
Talking over others Interrupting peers or adults.

Show Respect Whole body listening not shown Not facing the speaker, fiddling, talking, or looking away.
Littering Dropping rubbish, leaving areas untidy.

Low-level swearing or rude words not directed at someone.
Major Behaviours

(Referred to Leadership Team in collaboration with the classroom teacher)
Expectation Behaviour Example
Continuous off-task or interfering with others’ learning despite
multiple reminders.
Be Your Best Refusal to work Ongoing refusal o complete tasks or engage in learning.
Actions that endanger self/others (climbing fences, unsafe use
of equipment).
Physical aggression Hitting, kicking, punching, throwing objects to cause harm.
Verbal aggression Threatening or abusive language directed at others.
Repeated actions (physical, verbal, social, or digital) to
intimidate/exclude.

Inappropriate language

Persistent disruption

Dangerous behaviour

Bullying / harassment

P nners , ,
Care for Others — r.m = Ongoing deliberate rudeness or refusal to use courtesy.
(persistent/disrespectful)

Cyberbullying, accessing inappropriate sites, sharing personal
information online.
Racial slurs, exclusion or discrimination based on race, culture

Major digital misuse

Discrimination

or abilities.
Practice Late to class (persistent) Regularly arriving after the lesson has started.
T Leaving without permission Running from class/play area without consent.
Responsibility ; ; . . , :
Persistent defiance Repeated refusal to follow instructions after intervention.
Theft Taking others’ belongings without permission.
Property damage / vandalism Deliberately damaging school or personal property.
Show Respect Major rrususe of equipment . U.smg objects dangerously or destructively.
Offensive gestures / swearing Directed at a peer or adult.

Disrupting assemblies, refusing to participate appropriately,

Serious disrespect at events .
mocking speakers.
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Good Standing Policy

At Bannister Creek Primary School, we believe every child has the right to learn in a safe, inclusive, and supportive
environment. The Good Standing Policy encourages students to take responsibility for their behaviour and learning
while ensuring consistent recognition of those who demonstrate our school values; Be Your Best, Care for Others,
Practise Responsibility, and Show Respect.

Good Standing

All students begin each term with Good Standing, regardless of their standing at the end of the previous term. This
reset provides every student with a fresh start and an opportunity to demonstrate positive behaviour and
engagement from the beginning of the new term.

Maintaining Good Standing requires students to:
» Follow school-wide expectations and classroom agreements.
» Demonstrate safe, respectful, and responsible behaviours.
» Support their own learning and the learning of others

Students with Good Standing:
» Are eligible to participate in all class, faction, and reward events held at school.
» May represent the school in off-site activities, sporting events, and leadership roles.

Students must maintain Good Standing to participate in school rewards, extra-curricular activities, leadership
opportunities, and off-site events.

Caution Zone

Students may enter the Caution Zone if they receive three Minors within a two-week period.
This stage:
» Provides students with an opportunity to reflect, reset, and improve their behaviour before losing Good
Standing.
» Involves collaborative problem solving between the student and teacher to identify strategies for success
» Requires parent/guardian contact and the development of a behaviour focus plan (Informal Agreement or
Formal Classroom Agreement).

Loss of Good Standing

Students may lose Good Standing due to:
» Failure to meet behaviour goals and receiving another Minor while in the Caution Zone.
» A majorincident resulting in office withdrawal or administrative action.

Loss of Good Standing means students are temporarily excluded from reward days, school events, and leadership
opportunities until their Good Standing is reinstated. Parents are formally notified when a student loses Good
Standing and again once it is reinstated.

Caution Zone

A student will enter the Caution
Zone if they do not address
ongoing minor behaviours. These
behaviours impact the rights of
others to learn and the teacher’s
ability to teach.
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Regaining Good Standing

To regain Good Standing, students must:
» Complete a period of successful behaviour tracking using the Bannister Creek Good Standing Daily Progress
Record.
» Demonstrate consistent behaviour aligned with our PBS values; Be Your Best, Care for Others, Practise
Responsibility, and Show Respect.
» Meet negotiated behaviour goals with support from their teacher and school leadership.

The length of time required to regain Good Standing will depend on the student’s year level and the context of the
behaviour:

> Kindergarten / Pre-primary: 3 school days

> Years 1-2: 5 school days

> Years 3-6: 10 school days

If students do not demonstrate the required improvement within this timeframe, an additional day will be added
until the criteria for regaining Good Standing is met.

Recognition and Rewards

Each term, students who have maintained or regained their Good Standing are acknowledged through PBS
celebrations. This includes participation in the school-wide Rewards Day and recognition of their commitment to
demonstrating the Bannister Creek values; Be Your Best, Care for Others, Practise Responsibility, and Show
Respect.

Special Considerations

Students with Individual Behaviour Support Plans or Individual Education Plans will have their Good Standing
processes adjusted to align with their personalised goals and supports. Extenuating circumstances will be
considered by school leadership to ensure that decisions are fair, inclusive, and supportive of each student’s
individual needs.

Kindergarten Expectations and Processes

In Kindergarten, teachers use the Bannister Creek Behaviour Matrix to support their teaching of the four whole-
school expectations —Be Your Best, Care for Others, Practise Responsibility, and Show Respect — and to guide
students’ learning and daily interactions.

Behaviour processes and reward systems in Kindy are tailored to the developmental needs of younger students.
Kindy teachers use age-appropriate routines, visual supports, and simple, immediate reinforcement to help children
understand expectations and build positive behaviours. Their processes may look different from the rest of the
school, but they remain aligned with our whole-school PBS framework.
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7. Ongoing Monitoring

We continuously collect and analyse behaviour and engagement data to assess the effectiveness of our PBS
framework. This data-driven approach allows staff to identify trends, celebrate positive outcomes, and make
informed decisions for ongoing improvement across the school.

Green Slips to the Office

Green Slips are to be sent to the office for all major behaviours or when a student requires administrative support.
This ensures that leadership is informed promptly and that incidents are managed consistently in line with the
school’s PBS procedures.

Purple Token Data

Data from purple tokens is collected and analysed regularly to:

> Monitor the consistency of positive reinforcement across classes and settings.

> ldentify school-wide trends in expected behaviours.

» Celebrate students and classes demonstrating ongoing commitment to the PBS values.
This data helps guide the focus for future PBS lessons, assemblies, and acknowledgements, ensuring a balanced
approach to both teaching expectations and recognising success.

Compass

Compass is Bannister Creek Primary School’s central platform for recording and monitoring student behaviour,
attendance, and communication. It supports consistent documentation, data analysis, and home-school
communication within our PBS framework.
Staff use Compass to:

> Record minor and major behaviour incidents using the agreed FBA-style format (Who was involved, what

happened, and What occurred as a result).

> Track patterns of behaviour to inform interventions and support plans.

> Communicate with parents and caregivers through Compass email notifications.

> Provide data for PBS reviews, ensuring that school-wide decisions are informed and evidence-based.
Consistent use of Compass ensures transparency, accountability, and collaboration between staff, students, and
families.

Fortnightly Focus Data

As part of our PBS implementation, data is collected and analysed at the beginning and end of each fortnight to
evaluate the effectiveness of the Fortnightly Focus lessons.
This data helps to:

> Measure student understanding of the targeted expectation.

> Assess the consistency and impact of lesson delivery across classrooms.

> ldentify areas where further teaching or reinforcement may be required.

> Inform the next fortnight’s focus or any emerging whole-school needs.
The PBS team reviews this data regularly to celebrate progress, refine teaching strategies, and ensure the ongoing
effectiveness of behaviour instruction and positive reinforcement across the school.
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What is PBS

Positive Behaviour Support (PBS) is a whole-school framework designed to create safe, positive, and orderly
learning environments. Its purpose is to support both academic success and social-emotional growth by making
behaviour expectations clear, consistent, and positive.

The success of PBS comes from all staff working together to teach, model, and reinforce appropriate behaviours
across every setting — classrooms, playgrounds, assemblies, specialist areas, and transitions.

Support is provided along a continuum.

Tier 3 (Intensive Support — ~5% of students)

Specialised, individualised support for a few students.

Delivers highly personalised, intensive interventions designed to meet
specific needs.

Tier 2 (Targeted Support - ~10-15% of students)

Additional small-group interventions and supports.

Provides targeted strategies and evidence-based programs for students who
need extra guidance beyond Tier 1.

__—> Tier 1 (Universal Support - ~80% of students)

Whole-school expectations taught and reinforced for all students.
Focus on proactive teaching, modelling, and creating a positive school
climate to set all students up for success.

The ultimate goal of PBS is to create an environment where all students are set up for success.

Positive Behaviour Support (PBS) is preventative in nature, shifting the focus from negative behaviours to positive
expectations and interactions. PBS emphasises:

> Clear and consistent expectations for behaviour across all settings, creating safe and supportive
environments.

> Explicit teaching of social, emotional, and behavioural skills to equip students with lifelong tools for
success.

> Positive reinforcement and acknowledgement systems that celebrate appropriate behaviour.
> Atiered model of support that addresses the varying needs of all learners.
> Restorative practices that repair harm, strengthen relationships, and maintain community connection.

> Collaboration and shared ownership among staff, students, and families, creating a united approach to
fostering positive behaviour.
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